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Ovo, zauzvrat, podrazumeva sposobmost previadavanja internih
konflikata i protivrecnosti putem institucionalnog prestrukiuiranja. A
njegova praksa treba da bude zasnovana na socijalnoj koheziji i kolek-
tivnoj privrienosti reprodukciji i razvoju socijalistickih vrednosti.
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WORKER EDUCATION AND WORXER PARTICIPATION:
REFLECTIONS ON THE U.S. EXPERIENCE

Alice KESSLER-HARRIS* and Bertram SILVERMAN*

Trade Unions in the United States have barely begun to address is-
sues of worker participation and control. The labor movement has had
an instrumental view toward work and production. Historically its con-
cern has been with the pay check, or questions of distribution, as oppo-
sed to participation in management, or the organization of production.
In this respect the United States lags behind many advanced capitalist
societies where the focus of activity is shifting from the distribution of
the products of labor to a renewed interest in worker panticipation in
the management of produdtion. Why is the United States so far behind?
Part of the reason lies in the absence of a "cultural and educational ba-
se”, to support effective demands for worker participation.!) How has
the education of workers inhibited the extension of economic democra-
cy? What have been some of the underlying assumptions and characte-
ristics of worker education in the United States? This paper attempts to
examine these questions and o explore a new attempt to enhance the
ability of education to speak to problems of worker participation,

In the United States the inability to provide an alternative frame-
work for worker eduoation stems in pant from the success liberals ka-
ve had in perpetuating the myth that education is the means toward re-
alizing ithe ideals of democratic panticipation. In this view the inherent ten
sion between social class inequality and democratic participation is redu-
ced through individual social mobility to which education is the direct
access route. As Ivar Berg has suggested in his Education and Jobs: The
Great Training Robbery, for liberals, "formal education has been fhe
equilibrating mechanism in a progressing industrial democraoy that has
been relatively free of class conflict. Tt was the liberal who helped to

*YHofstra University, Canter for the Study of Work and Leisure.

. ) Interview with William W. Winpisinger, President, Injternational Asso-
ciatiion of Machinists and Aerospace Workers, AFL—CIO, Challenge, March/
April 1978, p. 48.

A resuliion on industriial democracy was passed by ithe October 1977 Con-
gress of ithe Intermational Metal Workers Federation (IMF). Among lthe U.S.
unions affiliated with the IMF are: The Automobile Workerns, The Steel Wor-
kers, The Machinists, The Intern=tional Union of Electrical Radio and Ma-
chine Workers and ftthe Tntermafiional Brotherhood of Electrical Workers.
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sell America on education and who saw in education the means by which
merit might ultimately conquer unearned privilege".?

And yet liberal theory suggests that equality of educational opportu-
nity cannot overcome the inherent inequalities of modern industrial so-
ciety. Existing divisions between manual and mental labour, between
managers and the managed are interpreted as functional requirements

of the application of modern science and technelogy 'to the production -

process. Class privilege and power are based on a meritocracy rooted in
the technical, scientific and organizational requirements of all advanced
industrial systems?3) But there is evidence that 'the distribution of edu-
cation has served to reproduce the hierarchical division of labour. As
Sam Bowles argues, "laws guaranteeing inheritance are not enough to
reproduce the social division of labour from generation to genmeration,
Skills and educational credentials must somehow be passed on within
the family ... schools play an important part in reproducing and legiti-
mizing this modern form of class structure”#) Credentials have become
the symbols of a new property-right; and instead of providing aceess to
the meritocracy, they effeatively limit workers’ capacity to participate in
the decision making process.

Only recently have Marxists begun to look more closely at how edu-
cation and skills have been used to perpetuate myths about the inevite-
bility of the unequal distribution of power and authority. While they ha-
ve attempted to expose the ideological content of liberal analysis, they
have been unable to provide a coherent alternative approach to the idea
of a meritocracy. On the one hand Marxists have frequently tended to
assume that capitalism automatically reproduces among workers both
the capacity and values for control. More recently some have developed
the notion of a “new working class” which represents a growing stratum
of more educated labour demanding greater control over the Iabour pro-

) Ivar Berg, Education and Jobs: The Great Training Robbery: in Bert-
ram Silverman and Murray Yanowitch eds., The Worker in "Post-Industrial”
Capitalism Liberal and Radical Responses (NY: The Free Press, 1974), 214,

) See for example Clark Kenr, John T. Duniop, Frederick H. Harbisom,
Charles A, Myers, fndustrialism and Industrial Man (Cambridge: Harvard
University Press, 1960), Damiel Bell, "On Meritocracy and Equality”, The Puh-
lic Interest, Fall 1972, . —

In some versions of #iberal theory, since the acquistion of knowledge de-
pends on innate antelligence, class domination is no longer sodially determi-
ned but rather "biologically” inevitable. Richand Hemrnstein presemted the ar-
gument in the form of a syllogism. )

(1) If differences in mental abilities are inherited and

(2) If success requires thiose abllities amd

(3) If carnings and prestige depend o success, . .

4) Then social standing {which veflects earnings and prestige) will be

based to some extent on inmherent differences among people.

Richard Herrnstein, "I. Q. Atlantic, September 1871, For evidemce re-
futing this argument see Samuel Bowles and Herbert Gintis, "I, Q. in the U.S.
Glas—f9 %tmcmre,” Social Policy, November/December 1972, January/Febru-
ary .

) Samuel Bowles, "Unequal Education and Ithe Reproduction of the Hi-
erarchical Division of Labour,"” in Silverman and Yanowiltch, eds., op. cit., 220,
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cess.S) Others see in the changing occupational structure a deskilling pro-
cess that systematically excludes workers from the knowledge and infor-
mation of modern industrial society®) The theory, therefore, offers no
clear idea of what alternative approach is necessary in preparing wor-
kers for greater control over the process of production.

But recent events provide renewed opportunities for a new appro-
ach to worker education. Conditions of limited economic growth have
raised guestions about whether social and occupational mobility are suf-
ficient to contain the conflict between the liberal ideals of democracy
and the reality of social and economic inequality. Modern capitalism
has greatly expanded both the time workers spend in school and the
number of unskilled and fragmented jobs. As a result, education require-
ments have become inflated, causing considerable dissatisfaction and
disillusionment with both the educational process and the work world.
Limitations on social mobility open the possibility of a "participatory”
model for worker education which derives its legitimacy from the de-
mocratic promise of liberal ideology. There is therefore a renewed po-
tential for new forms of education for workers. The important issue is
no longer how many years workers spend in school — a figure that has
greatly expanded — but the degree to which education provides the
skills and values necessary for participation in decision-making.”)

*)y An exponent of the mew working class theory, Bogdan Denfitch has
written recently that "“the problem {of the education of workers) has been
grossly exapgerated by some critics because of a tendency to place too much
emphasis on expertise and fonmalized training. The modern industrial wor-
king dlass is far better educated than was its 19thcentury predecessor, and
is np longer willing to concede legitimwate anthority dn the ecomomy based
on @ supposed moncpoly of expertise held by the owmers and managers.”
"Beyond the Welfare State,” Dissent, Summer, 1978, 355,

9) Harry Bravemman, Labour and Monopoly Capitatism (N. Y.: Monthly
Review Press, 1974). Richar'd C. Edwards, Michael Reich, Daviid M. Gordon,
eds., Labour Market Segmentation (Lexington, Mass: D, C. Heath and Com-
pany, 1975). Samuel Bowles and Hewbert Gintis, Schooling in Capitalist Anie-
rica ((INew York: Basic Books, 1977).

’} The most recent data suggests that the median schivol years comple-.
ted by workers in most ocoupation categories is mbove the hiigh school level.

{See table om p. 608).
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% .,:L & 8 ga 2,1( O :‘1 g 5 %> g o B g ggi., Work and the Quality of Life (Cambridge: The MIT Press, 1974), pp. 281—
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8 FU SN s 08 8B SpEes 1) Harry Braverman, op. cil. '
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f}lH strength and energy in the U.S. in the first two decades of the twen-

uetl_z ce'ntury), hierarchical structures clamped down tightly over the or-

ganization of the work process; manual skills were reduced to obsoles-
cence by mass production techniques.

T.he trade union movement was now doubly restricted. Except on
questions of distribution, it had largely given up challenges to manage-
ment about the organization of production, and it had minimal input in-
to an educational process that might have prepared workers for greater
understanding of, and participation in, economic life.

Under these circumstances alternative worker education systems
were _proposed and developed by people eager to preserve working class
u_ientxty and to resist the unfolding corporate liberal educational poli-
cies. Part of a larger movement to develop an independent socialist poli-
tical presence in the U.S., before World War I, these worker education
scl}ools drew support from socialists, educators, women, and a few local
unions—most from the needle trades with a heritage of social unionism.
They aimed to develop the class consciousness of workers and to pre-
pare them for changing the social order.?) After the First World War, so-
q1a11st perception was influenced by an increasing admiration of scienti-
fic .technology and the organization of production of advanced capitalism
which many felt could be readily transplanted to a socialist society.
:I‘heir education programs did not directly challenge the dominant trends

inbpublic education of workers or the unfolding occupational division of
abor.

By 1921, about 200 programs directed toward working adults wers
supported by a variety of universities, trade unions and philanthropic
groups. Although each group defined its objectives differently, curricu-
Iae stressed general education with special emphasis on the social scien-
ces and humanities. Students were recruited individually both from wit-
hout and within trade unions. Most of the schools were residential, with
programs val.'ying in duration from summer sessions lasting four to eight
\Vee'ks to a single college with a two year curriculum. In its early years,

until the end of the 1920's, the worker education movement was suppor-
ted both financially and administratively by groups and individuals on
the periphery of, or outside, the ftirade union movement, -

. But the potentials of such a movement were limited by the indust-
rial relations system nurtured by corporate capitalism and which guided
the worker education movement until the 1960’s. Under the system,
whose outlines had emerged in the early part of the century, conflict
was regarded as a formal contest between legally recognized parties,
€ach of whom agreed to delimit its field of action and to recognize the
Ieg;’timate claims of its adversary-partner, The legitimate actors were
umons, management and state authorities, rather than social classes and
strata in the production process. The system was institutionalized du-

) In addition 1o the “labour temples” — informal trainfn ters that
had extisted since the 1880's — Local 25 of the International Lagdaiz?srl Gamﬂggt
Workers Union ran classes of all kinds as early as 19035, and the Women’s
Trade Unfion League copduoted iraining sessions for women. The Rand
%cbgg}y;asliobmdedﬁ‘én 19;}6 by -thz S%c'xsalmt Partty of America. See Richand

. ver, our ucatio t LS. ibli k -
chimy, N, J.: The ScarecrowlP;‘leg:, =1F97e7), 2_&An Annoted Bibliography (et

O
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ring the economic crisis of the 1930's and the Second World War. Trade
unions were integrated imto a complex bureaucratic system of collective
bargaining involving large corporate structures and the government.%)

When the relative affluence of the 1920's receded into the depression
of the 1930's, many worker education schools simply collapsed for lack
of funds. Others, seeking help from organized labor, were transformed
to serve the pradtical needs of the trade union movement in the new
era of institutionalized collective bargaining. Some trade unions, parti-
culary in the newly formed CIO industrial unions, began to develop their
own educational departments to serve their organizational peeds. The le-
gal and economic environment of formalized and buncaucratic collective
bargaining demanded more highly skilled trade upion leaders. Labour
education began to emphasize leadership tmaining, and membership loy-
alty to the union. The basic objective of labor education was to train
memberns “in the functional day to day aspects of collective bargai-
ning”.*) The curriculum increasingly stressed utilitarian “tool” subjects
like grievance procedures, public speaking, parliamentary procedures,
etc.

To serve these needs, and "to promote harmony and cooperation
between management and labor”,%) state universities began in the 1940's
to develop labour education centers. Primarily draining grounds for ma-
nagement, they offered extension programs for trade unions. Unlike ear-
lier worker education programs, courses in these new Industrial and
Labour Relations Institutes tended to be brief residency summer prog-
rams usuzlly a week or two long. Students were recruited from within
their respective trade unions, and the programs were financed and ad-
ministered either directly by the trade unions or by the state through
the extension division of a public university. These labour education
programs still form the predominant mode of post-secondary schooling
for union leadership.

In recent years, a new kind of tension has provoked interest in broa-
der education for working adults. Unlike earlier socialist and liberal ini-
tiatives, the new trend is pant of the democratic impulse that has emer-

- ged from outside the trade union movement. Yet, unions have had to be

responsive to it. One result has been an increased demand for higher
education on the part of groups traditionally left out: newly activated
and politicized blacks, the poor, young people, and women. Adults pre-
viously deprived of education are now seeking credentials for advance-
ment. In an effort to bring reality to the promise of occupational and so-
cial mobility, labor began to encourage the development of broader
education programs for its members.

The expansion of education in the 1950’s has intensified the po-
tential contradictions in the liberal ideal of a meritocracy as the means
for achieving greater social and economic democracy. The emphasis on

%) For an early discussion of this irend see Daniel Bell, "The Capitalism
of the Proletariat,” in The End of Ideology {N. Y.: The Free Press, 1960), 211

3.
iy Agnes Douty, American Workers' Education in Action (Paris, Econo-
mic Cooperation Administration), cited in Dwyer, op, cit., 10. .
d"} Public Laws 307, Statutes of the Stafe New Jensey, 1947, dited in
ibid., 11.



612 A. KESSLER-HARRIS and B, SILVERMAN

lscgooling '-and higher ec_lucation has undermined the work ethic and rai-
f:o kW(,:-rrl];ung_ class aspxration_s about more meaningful and rewarding
o I;h;: eceo I?;;ig:tgntsk%f various groups in the 1960's were not a result
) ic breakdown of capitalism but were di i
talism functioning at its best: n sste, e
L : not, as Harry Braverman suggests, at i
L , s
f‘a:rlluf; tz grogmie work but at the quality of work provided.%) A longer
e Ilpmia Ob t lf; enormous growth of higher education since World
o y be the development of a more culturally homogenized and
ionally organized l‘abour force unwilling to accept the basic values of
an mEﬂ:?fosed work ethic and work stroature’)
orts at increasing participation on th
; ) cipar e part of the education
I(ieprmed have stimulat(;d new initiatives in the education of workersa1 HX
new Ill}oyement, sometimes referred to as "labor studies”, has beg:un
1.1;[ haﬂe lltTllllted way ito reassert the older traditions of "worker, education”
bl tlise programs ?re'not part of a socialist alternative, they gc;
o gg d Hcia?la;rrow uttllmanan ends of the traditional collective bargai-
gement courses and attempt to develop a m i
program exploring the larger relationshi . gl Gy
: ps of workers’ work and non-
vweolr:‘,l; llll;e?t. Most of these programs are university related and many (131:2-
degre%s ls). % }(szer courses that vary from basic tool subjects to advanced
o m thee% }éave %rowfrll outbof ﬁhe rapid expansion of university edu-
.S. and reflect both the university's desi
rollment gains in the face of a declini . e o ek
c eclining college-age populati i
creasing pressure on the part of the trad i il
I ¢ e union move i
the s.fennng benefits of educational credentials. e
tradit?oﬁglmgi::ctint thfe:sei_1 labour studies programs tend to confirm the
fradit ion of the trade union movement. Their i
L . em;
g?:.ltlgédil;;o%p%olftymtxfes contrasts sharply with the social changt?ﬁfd:l]:
: . Their existence on the periphery of uni ity li i
time extension courses, nonde S venine tehocls, Laans
: 1 s gree programs, and evening sch
them in a perenniall , o witht o
y second-class status, underfunded and wi
1 , withou -
pect.D Theyt pr;wde the appearance of credentials without the substatml;:s
espite their weaknesses, labour studie :
P ‘weal . s programs carry th
21f-e2t£:-)9§1e?111i reclltl.rectlon of worker education towards eglcat?of}eigf'
g cratic participation. The Labour Insti i
cial Science, founded in 1975 at H i e Ny Yo
A ofstra University in N
tempted to nurture these i fubivuliiintoling
te seeds and insi
conditions for thety ot provides some insights as to the pre-

has }‘:ia?egen.lfng of a dialc_)gue betvyeen }J.niversirties and unioms, if it
gt dam ested itself in edl.lcatmn directed largely toward indivi-
alternative’t oeg nﬁ)t nee_:c_l xt('a’ remain so. The participatory ideal offers an
of c; ht ¢ “mobility” conception of worker education as a means
. éducat%o € promise (?f a .democfza:tlc society. In this view of wor-
. n, as the I{lsntu.te 's Advisory Committee put it, "the econo-

status of workers is unlikely to change but their competence as ci-

:% Iéfl'rr.\l; Bl}'fverjman, op. cit.

_Christopher Jenks and David Ries; . .

s R St g T g Rt
g n g Y, eImie AR 5 ] e ‘

Unlions,” Monthly Labour Review, J%ﬁgsllg%. g‘;bol%r_ggﬂlﬁ A New Goal for
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tizens, as educated men and women, as participants in the life of their
h which their educational

union will be the principal channels throug
experience will find expression’.) Education not only serves the inte-

rest of the workens as an individual but also as a member of a social

class. At the Institute of Applied Social Science, we make explicit our

goal: to offer workers the educational and cultunal prerequisites for mo-

re effective participation and leadership in their union, work place and

community.

A second opportunity provided by the new Jabour studies programs
is intrinsic in academic/itrade union collaboration in the liberal arts area.
Such collaboration helps link the university ideals of critical thinking
to the practice of the labor movement. Workers through such a colla-
boration can integrate the experience of their organization with more
theoretical classroom learning, and can explore more fully the limits
and possibilities of worker organization. Moreover, collaboration offers
the possibility of using a problem-solving approach in the curriculam.
This is an important part of getting workens to do social science rather
than to be passive recipients of knowledge. Most significantly the social
problems approach shows students how knowledge can be organized and
Lsed to effect change within their institutions and comimunities.

Moreover, working closely with trade unions offers quicker possi-
bilities of overcoming some of the cultural barriers that have prevented
workers from taking advantage of university education. In the Institu-
te of Applied Social Science, we have taken advantage of this oppor-
tunity to offer classes in the trade union headquarnters. This has the ad-
vantage of iniroducing additional support sysiems and a familiar lear-
ning setting, and of providing a rich resource for practical learning. It
also helps to reinforce a sense of community and solidarity among our

learners.

A third interestice opened by the labor studies mpproach is in the
arez of curricular content. In opening ithe university to organized wor-
kens, labour studies programs have legitimized degree work in areas
equivalent to those long provided for business. Although most universi-
ties have dealt with this by shuttling labor studies into extension and
evening divisions, the curricular content of even the most traditional la-
bor studies programs raises question about whether it is as legitimate
to train labor leaders to reorder ithe distribution of authority and re-

wards of production as it is 1o train business leaders to become profit
maximizers.?)

®, Report of the Meeting of the Consultation Advisory and Evaluation
Committee, December 4, 1976, Russell Allen, Herbert Gufman, Ivar Bers,
Sumner Rosen {chairman), mimeo.

»y Harbert A. Levine, "Uniion-University and Interdniversity Cooperation
in Worfkers’ Education in the Uniited States,” The Role of Universities in Wor-
kers’ Education [(Geneva: Interinational Labour Organization, 1974), pp. 172—

201 .

For an homest and expliait recognition of the role of business schools see
glso Lester C. Thurow, Fconomics 1977, Daedalus, p- {8, “Business managers
are convinced that they ought fo profit maximiize amd are taught how Yo pric-
fit maximize. Economists are in a peculiar position in [that if they are comp-
letely successful in their preaching function they Wwill be cdompletely success-
ful in thefr scientific funotion: because they will have created ithe wordd they
seellc o describe, predict, understand, and influence”.
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In emphasizing education for self-knowledge, the labor studies
approach retuns to an earlier emphasis on humanistic thought. In most
labor studies programs this is translated into encouraging worker/stu-
dgnt.s to select fFom a typical college’s vast offerings in the humanities
disciplines. But it offers the possibility of creating special courses that
explqre culture and the humanities as they relate directly fo working li-
fe. Since the _Second World War there has been an accelerated break-
down of working-class communities and culture in the U.S. Workers
are not only al'ienated from ithe work but also from communi’ty affilia-
t10n§.'Ree§tabl1shing a greater understanding of working-class cultural
traditions is therefore an essential prerequisite of the participatory mo-
d.el_ of worker education. A central part of the curriculum and the acti-
vities of the I.nstitute is the establishment of a humanities and cultural
program pall'tlcularly as they relate to an understanding of the commo-
na}lty and diversity of workers' traditions and culture and their relation-
:}}:;ptég E}e mainstream of our cultural heritage. This includes not only
creatio; :)?gt l$ef ;:russt.ure but worker and trade union participation in the

Finally, 1960’s demands that higher education be ma i
the poqrest sectors of U.S. society even if they were pggr?;n;g;laer;g
academ}cally, created a host of state and federal financial aid programs
and university sponsored remedial learning centers. These attempts to
overcome the effects of social and economic discrimination have persis-
ted into the seven-ties. They provide the ideological justification and the
economic foundz:mon for br_eaking down the public school tracking sys-
tem. They sustain itrade union demands for credentials for their mem-
bers, and they legitimize the collection of educational funds by unions
to enable members to continue their education. State and federal aid
programs have made it possible for us to develop, with two trade uni-
ons, programs fthat involve full-time study for their members.

The Labqur Intsitute rejected the traditional method of conductin
prograns entlFely during evenings and on weekends. Such programs hag-
ve been established in the New York region for workens who can at best
normally attend _classes partitime. To achieve fullitime attendance by
1s\}[rnply reschedu}mg’ class time would undermine educational integrity

ost workers with jobs and family responsibilities cannot fulfill the re'
quirements of full-time study. We also rejected an individual tutorizl a -
roach, as well as one that reduced classroom houns, because we felt thgf-:
32%?2122 Ig(s).;ultjlrl. m!:emctionband field-based study were more effective

achieving our objective i i i
pracr}iﬁe fo participa%ion, i of developing skills and encouraging
e approach adopted by the Institute and cooperating trade uni

:llgneccli 1lrllstead to the prqblem of \'vorking time. Stt?dents ffrho wis%relgx:;
Z end the program full time are given paid released time from work. Re-
eased time brings into sharper focus the opportunity costs of attending
school. T_hese costs include the sacrifice of lost income, of family life, of
Iciommumty and union activities that are entailed when a fulltime v\:'or-
eral also at.tends school full time. Released time from work reduces the-
se alternative costs to the student. Equally important, the released time
approach involves employers in the cost-sharing process for, wherever
possible, they bear the cost of time off for scholling. Thus, {he cost of
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schooling becomes a shared responsibility of the union, employer, wor-
ker and university and the demand for paid released time from work can
become part of a democratic strategy to reduce the working day as part
of labor’s demand for greater participation in education and society at
large.
gWe will not undentake a critical evaluation of our experiences here,
except to indicate that we have become more aware of the constraints
that lmit gqualitative changes in educating workers for more effective
participation. Enormous effont is required to overcome the educational
backwardness of workers. And while we have received considerable sup-
port to overcome some of these problems, continuous resistance sur-
rounds our efforts. Worker education will remain on the periphery of
university life unless it gains wider support from the labor movement
and its sympathizers. This is unlikely short of a larger movement for
restructuring economic power and authority.

Despite our ability Ito structure 2 situation which enhances learning
for participation, we are not sanguine about its future, nor about the
possibility of its serving as a model. The resurgence of a powerful con-
servative trend with its accompanying anti-democratic influence in Ame-
rican society, augurs ill for participatory education. Corporate leaders
are already suggesting that educational plamming should be more closely
related to economic and political goals “either by reducing job expecta-
tions or redesigning education for more limited job opportunities”?)

The turn, recently, to career education seems to be an attempt to
re-create the work ethic—to reduce working-class aspirations and rees-
tablish appropriate attitudes toward work. These programs reduce the
liberal arts emphasis on critical thinking and reassert a closer link bet-
ween more limited work opportunities and education. Business leaders
have begun aggressively to reestablish their influence over universities
by pouring money into professorships in business.?) Campaigns for
"quality” education seem designed to exclude some of the disadvanta-
ged to whom doors were opened in the late sixties. The anti-democratic
trend was articulated by the Trilateral Commission in May 1975... when
it suggested that "the problems of government in the United States sten
from an excess of democracy ... The clajims of expertise, seniority, expe-
rience and special talents may override the claims of democracy as a
way of constituting authority” ?)

In the face of this opposition the struggle ito achieve the democra-
tic ideal could become a major priority for both liberals and radicals.
Worker education can be an important element in this endeavor. Propo-
nents of worker education must be more explicit about the demand to
redistribute education, snformation and culture. These demands may be
the most significant strategy for achieving a self-governing economy.

%) Michael Crozfer, Joji Watenuld, Samuel P. Huntington, eds., The Crisis
of Demacracy (N. Y.: New York University Press, 1975), 184. This repolt was
prepared for ithe Trilateral Commission and discussed during the plenary
meeting of the Comimission in Kyoto, Japan, May 31, 1875.

=y For recent reporis on these developmenis see for example The New
York Times, Section 3, July 46, 1978, pp. 1, 9 and The Wall Street Journal,
May 10, 1978, p. I

#y The Crisis of Democracy, op. cit,, 113.
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kapitalizam automatski reprodukuje sposobnosti i vrednosti potrebne
za kontrolu (upravijanje). S druge sirane, neki marksisti u promenama
profesionalne struklure vide proces smanjenja nivoa znanja i veStina
koji sistematski udaljuje radnike od znanja i informacija o modernom
industrijskom drustvu.

Istorijsko iskustvo ukazuje na dominaninu ulogu liberalne ideolo-
gije, organifen uticaj socijalisticke alternative i realne mogudénosti za de-
mokratsku strategiju. Rani istorijski modeli radni¢kog obrazovanja po-
kazuju da su pod uticajem modela dru$tvene promene. Medutim, u po-
slednje vreme organizovani rad tesi {retiranju obrazovanja kao ograniée-
nog utilitarnog sredstva za kolektivno pregovaranje i sindikalno organi-
zovaiije. ]

Uslovi ne$to ogranifenijeg ekonomskog rasta, ukljucujuci ogranice-
nja u pogledu socijalne mobilnosti, otvaraju moguénosii za »participa-
tivni« model radniékog obrazovanja koji izvodi svoju legitimnost iz de-
mokratskih obedanja liberalne ideologije. Model razvijen u Hofstra Uni-
versity Labour Institute of Applied Social Science kombinuje Zetiri osnov-
na elementa. On nudi redovan program fakultetskog obrazovanja za rad-
nike koji je zasnovan na principu pladenog odsustva. To je program koji
se realizuje u saradnji sindikata i univerziteta i koji primenjuje praktic-
na iskustva radnic¢kog pokreta u kritickoj analizi teorijskog materijala.
Ovaj program kombinuje solidne osnove oblasti drutvenih nauka sa
profesionalnim (struénim) znanjima iz organizacije i vodstva. Konaéno,
njegova komponenta humanistickih nauka i umetnosti treba da obezbe-
di vece razumevanje kulture i tradicija etniki i rasno raznovrsne radne
populacije. Ovi elementi formiraju osnovu demokratske strategije rad-
ni¢kog obrazovanja koja moZe biti deo Sireg pokreta za osivarenje sa-
moupravinog drudtva.




