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A B S T R A C T 
 

Entrepreneurial interest remains underdeveloped in developing countries, 
making it crucial to foster it among students. This study examines the influence of 
entrepreneurial learning and the family environment, particularly parental roles, 
on students’ entrepreneurial interest. The study involved 312 undergraduate 
students from education departments at several universities in East Java, 
Indonesia, who were selected using a purposive sampling technique. A 
questionnaire was used as the research instrument. Descriptive statistics and 
multiple linear regression were employed to analyze the data and examine variable 
relationships. The results show that entrepreneurship education and the family 
environment have a positive and significant effect on students’ entrepreneurial 
interest, with the model explaining 63.3% of the variance (R² = 0.633). These 
findings suggest that lecturers should carefully select and implement 
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entrepreneurship learning models, while parental support remains essential to 
enhance students’ entrepreneurial interest. This study contributes to 
entrepreneurship education literature by showing that survey-based learning with 
direct interaction with business actors connects classroom knowledge to real 
practice, enhancing students’ contextual understanding and strengthening their 
entrepreneurial intentions. This study highlights the importance of the family 
environment in shaping prospective entrepreneurs. Its influence is not deterministic 
but works through entrepreneurial socialization, role modeling, and resource 
access, which collectively foster entrepreneurial orientation and capabilities. This 
study provides empirical insights into the relationship between survey-based 
entrepreneurial learning that directly engages business actors and students’ 
entrepreneurial interest and spirit, highlighting the importance of inclusive 
learning approaches and university-organized bazaar programs as experiential 
contexts in entrepreneurship education. 

 
KEYWORDS: entrepreneurship learning, family environment, interest in 
entrepreneurship, higher education 

Introduction 

While unemployment remains a persistent issue discussed in economic 
development literature, previous studies have largely focused on 
macroeconomic policies and labor market dynamics. Less attention has been 
given to how higher education institutions design learning models that can 
cultivate students’ entrepreneurial orientation and capacity to create 
employment opportunities. This limitation highlights the need to investigate 
more contextualized entrepreneurship learning models that integrate 
academic learning with real-world business engagement. Entrepreneurship 
has increasingly been recognized as an important driver of job creation and 
unemployment reduction. Empirical research demonstrates that new venture 
creation and the expansion of small and medium-sized enterprises 
significantly contribute to employment generation and local economic 
development, thereby helping to mitigate unemployment pressures in many 
economies. The entrepreneurship literature consistently highlights that a 
growing number of entrepreneurs can enhance job creation and increase 
labor absorption, thereby helping to reduce unemployment (Audretsch & 
Thurik, 2001). As stated by Rengganis et al. (2022) the advancement of a 
nation is contingent upon the proliferation of educated individuals engaged 
in business endeavors. 
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Figure 1: Percentage of Entrepreneurs in Southeast Asian Countries 
(Singapore, Malaysia, Thailand, Vietnam, and Indonesia) 

 
           Source: Adapted from Lidwina (2019) 

 
Given the identified issues, it can be concluded that the total number of 

entrepreneurs in Indonesia remains relatively small compared to other 
countries (Figure 1). According to Indah (2024), fostering a greater number 
of entrepreneurs is crucial, given that entrepreneurship serves as a key 
catalyst for enhancing economic development and promoting sustainable 
growth. (Bjørnskov & Foss, 2016). National statistical data shows that 
entrepreneurs only comprise around 1.65% of Indonesia's population of 
around 252 million people, which indicates that entrepreneurial participation 
is still limited compared to the demographic potential in Indonesia (Putra, 
2018). Meanwhile, in ASEAN countries such as Singapore, the number of 
entrepreneurs reaches 8 percent, Malaysia 5 percent, and Thailand have 
4,8% entrepreneurs from the total populations (Dihni, 2023). According to 
Statistics Indonesia (BPS), in August 2019, there were 6.82 million 
unemployed people (5.10% of 194.78 million labor force), with a significant 
portion being university graduates. This indicates a mismatch between 
higher education outcomes and labor market needs, suggesting graduates 
lack adaptive competencies for competitive employment. Promoting 
entrepreneurial intention among students is therefore strategic, as it enables 
job creation rather than job seeking. Entrepreneurship education is expected 
to foster a mindset of risk-taking, and opportunity recognition. However, 
evidence from universities in East Java shows low entrepreneurial interest, 
with few students starting businesses, indicating that current educational 
approaches are not yet effective in stimulating entrepreneurial engagement. 
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This study aims to examine the relationship between entrepreneurship 
learning and the family environment in shaping students’ entrepreneurial 
interest within higher education contexts. The proposed model is 
theoretically grounded in the Theory of Planned Behavior (Ajzen, 1991), 
Social Cognitive Theory (Bandura, 1986), and Social Learning Theory 
(Bandura, 1977), which emphasize that entrepreneurial motivation is 
influenced by learning experiences, social environments, and role modeling 
processes. 

Specifically, this study seeks to analyze how the formal educational 
context, represented by entrepreneurship learning, and the informal social 
context, represented by the family environment, are associated with 
variations in students’ entrepreneurial interest. By integrating these two 
contexts into a single analytical framework, this research addresses a gap in 
previous studies that have often examined educational factors and family 
influences separately rather than as complementary components shaping 
entrepreneurial interest among university students. 

Entrepreneurship has been widely recognized as a key driver of 
economic development, particularly through its role in job creation and 
innovation. In developing countries such as Indonesia, however, 
entrepreneurial participation remains relatively low compared to its 
demographic potential. This condition highlights a structural challenge in 
higher education, where graduates are still predominantly oriented toward 
job-seeking rather than job creation. Consequently, fostering entrepreneurial 
interest among university students has become a strategic priority. 

Previous studies have consistently emphasized the role of 
entrepreneurship education in shaping entrepreneurial intention. Empirical 
evidence suggests that entrepreneurship education positively influences 
students’ knowledge, skills, and self-efficacy (Bae et al., 2014; Nabi et al., 
2017; Nguyen & Nguyen, 2023). However, the magnitude of its effect on 
entrepreneurial intention is often modest, indicating that education alone 
may not be sufficient. Other studies highlight the importance of contextual 
factors, particularly the family environment, in shaping entrepreneurial 
attitudes and behaviors (Laspita et al., 2012; Sieger et al., 2021). Family 
support, role modeling, and access to resources have been shown to play a 
crucial role in fostering entrepreneurial orientation. 

Despite substantial progress in entrepreneurship research, the existing 
literature remains theoretically and empirically fragmented. Prior studies 
have predominantly examined entrepreneurship education and family 
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environment as separate antecedents of entrepreneurial interest, offering a 
limited understanding of how these formal and informal contexts interact in 
shaping students' entrepreneurial aspirations. Moreover, empirical findings 
concerning the magnitude and consistency of these relationships remain 
inconclusive, particularly in developing economies, where socio-cultural 
and institutional contexts may differ significantly from those of developed 
countries. Another limitation lies in the heavy reliance on the Theory of 
Planned Behavior, while the integration of complementary perspectives, 
such as Social Cognitive Theory, Social Learning Theory, and Human 
Capital Theory, has received comparatively limited scholarly attention. 

Addressing these gaps, this study aims to examine the simultaneous 
influence of entrepreneurship learning and family environment on students’ 
entrepreneurial interest in higher education. By integrating formal 
educational factors and informal social contexts, this study provides a more 
comprehensive understanding of how entrepreneurial interest is formed. 

This study contributes to the literature in three main ways. First, it 
develops an integrative model that combines entrepreneurship education and 
family context. Second, it provides empirical evidence from a developing 
country context, which remains underexplored. Third, it extends theoretical 
understanding by incorporating multiple perspectives, including the Theory 
of Planned Behavior, Social Cognitive Theory, and Social Learning Theory, 
to explain the formation of entrepreneurial interest among university 
students. 

Literature Review 

Entrepreneurial Learning 

Entrepreneurship is widely recognized in economic literature as a key 
driver of economic dynamics through the creation of opportunities, self-
employment, and the development of individuals’ capabilities in flexible 
and autonomous activities (Braun & Follert, 2024). Entrepreneurial 
intention reflects an individual’s readiness to engage in business activities 
and is often shaped by prior learning experiences. 

Entrepreneurship education is defined as a systematic process of 
transferring knowledge, skills, and attitudes that enable students to identify 
opportunities, plan ventures, and build mental readiness for 
entrepreneurship (Larsen et al., 2024). Empirical studies show that such 
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education positively influences entrepreneurial intention, self-efficacy, 
motivation, and competence. International evidence further indicates that 
improved competencies strengthen individuals’ readiness to start businesses 
(Nguyen & Nguyen, 2023). 

Research also highlights demographic differences, particularly gender, 
in shaping entrepreneurial intention and learning preferences (Paunović & 
Musial, 2024). In Indonesia, studies confirm that entrepreneurship education 
affects entrepreneurial intention both directly and indirectly through self-
efficacy (Soelaiman et al., 2026), although its impact may be limited 
without strong attitudes and behavioral control (Cahyono, 2017). 

Overall, the literature suggests that entrepreneurship education is most 
effective when competency-based, experiential, and supported by a 
conducive environment, influencing entrepreneurial intention through 
mediators such as self-efficacy, motivation, and risk-taking attitudes (Lee et 
al., 2025)  

Role of Universities in Entrepreneurship Learning 

Universities play a central role in fostering entrepreneurial intention by 
designing and implementing entrepreneurship learning processes. Within 
the framework of the Theory of Planned Behavior (Ajzen, 1991), 
universities influence students’ attitudes, perceived behavioral control, and 
subjective norms primarily through structured educational experiences. 
Rather than functioning as separate constructs, the role of universities and 
entrepreneurship learning is inherently intertwined, as institutional support 
is operationalized through curriculum design, pedagogical approaches, and 
experiential learning opportunities (Diepolder et al., 2025). 
Entrepreneurship education has the potential to enhance students’ 
inclination to pursue entrepreneurial careers as a viable alternative to 
employment in the private sector, public service, or state-owned enterprises 
by meaningfully shaping their attitudes, behaviors, and entrepreneurial 
intentions.  

Entrepreneurship education in universities extends beyond theoretical 
instruction to include experiential learning, business incubation, and 
mentoring programs, all of which have been shown to enhance 
entrepreneurial attitudes and intentions (Karunambika & Arthi, 2025). 
Similarly, Widiyanto et al. (2023) emphasize that entrepreneurship learning 
models should be designed by considering the characteristics and needs of 
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specific groups, including women entrepreneurs, in order to make 
entrepreneurship education more inclusive and effective. 

Universities play a key role in equipping young people with the 
competencies needed to sustain entrepreneurial activities (Frank, 2024) and 
to address national challenges. Prior studies link university initiatives to 
entrepreneurial intentions; this study focuses on institutions involved in 
government poverty alleviation programs. The effort that must be made is to 
foster entrepreneurial interest by taking entrepreneurship courses in one 
semester (Barba-Sánchez et al., 2022). The provision of entrepreneurship 
courses aims to make students have an entrepreneurial spirit, nature, and 
attitude, and foster their interests and talents (Martínez-Gregorio et al., 
2021). With an understanding of entrepreneurship and the  characteristics of 
entrepreneurs, it is expected that they will be able to create jobs (Decker et 
al., 2014). Accordingly, a growing cohort of university graduates who 
pursue entrepreneurial ventures has the potential to mitigate unemployment 
rates by generating new employment opportunities. 

Family Environment 

Community empowerment efforts undertaken by the Ministry of 
Education and Culture involve restructuring the educational curriculum 
from secondary to tertiary levels. Among other things, it includes/adds 
entrepreneurship subjects/courses, which are intended to instill an 
entrepreneurial spirit in the younger generation (Ramadhan et al., 2022; 
Chang & Yang, 2024). Universities, as the highest level of formal 
education, are expected to produce young people who are independent and 
can encourage students to become job creators rather than job seekers 
(Ellikkal, 2020). 

According to social learning theory, families serve as role models 
through observation and imitation; witnessing family members engage in 
entrepreneurial activities can shape entrepreneurial norms and values. This 
intergenerational transmission of entrepreneurial behavior fosters the 
perception that entrepreneurship is both achievable and socially respected, 
highlighting the role of family as a source of social capital in informal 
entrepreneurial education (Laspita et al., 2012). Families can also help 
practically, for example through seed capital facilities, social networks, or 
assistance in marketing early products (Anderson & Jack, 2010). Thus, the 
role of the family is not only as a passive background, but as an active agent 
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in forming interest and readiness for entrepreneurship (Cardella et al., 
2020). 

Entrepreneurial Interest 

Entrepreneurial interest refers to an individual’s inclination or 
attraction toward engaging in entrepreneurial activities, reflecting curiosity, 
enjoyment, or preference for such behaviors. Unlike entrepreneurial 
intention, which indicates a planned commitment to start a venture, interest 
represents a motivational precursor that can influence attitudes and 
perceived behavioral control, consistent with the Theory of Planned 
Behavior framework. (Batz Liñeiro et al., 2024; Ferreira-Neto et al., 2023). 
Students with a high interest in  entrepreneurship are more likely to choose a 
career path than working as employees, are future-oriented, and prefer tasks 
that demand personal responsibility for the outcome (Al-Mamary & 
Alshallaqi, 2022). Prior research also highlights that entrepreneurial interest 
may differ depending on gender-related factors such as social expectations, 
access to resources, and perceived entrepreneurial capability. Efendi et al. 
(2024) found that gender plays a meaningful role in shaping entrepreneurial 
interest among Indonesian students, suggesting that social context and 
gender norms can influence how individuals perceive entrepreneurship as a 
career option. According to social cognitive theory (Bandura, 1986), 
individual motivation and interest in specific activities are influenced by 
environmental factors and learning experiences. In the context of 
entrepreneurship, a supportive family environment can provide role 
modeling, encouragement, and resources that shape entrepreneurial self-
efficacy, while effective entrepreneurship education can enhance 
knowledge, skills, and exposure to entrepreneurial tasks (Rae, 2005). 
Therefore, it is theoretically plausible that family support and educational 
interventions contribute to the development of interest in entrepreneurial 
activities, providing a basis for empirical investigation. 

The inclination toward entrepreneurship reflects an individual's 
motivational and cognitive processes, shaping their intentions and readiness 
to engage in entrepreneurial activities (Virasa et al., 2022). On a broader 
level, the growth of entrepreneurial interest contributes to the creation of 
new jobs, which in turn can help the surrounding social environment and 
promote economic growth (Kritikos, 2024). Previous studies indicate that 
exposure to entrepreneurship education positively shapes students’ 
entrepreneurial intentions by enhancing their skills, knowledge, and self-
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efficacy (Fayolle & Gailly, 2015; Nabi et al., 2017). Similarly, family 
support, through modeling entrepreneurial behavior and providing 
resources, has been shown to influence entrepreneurial interest in younger 
individuals (Zellweger et al., 2012).  

Hypotheses Development 

Based on the theoretical and empirical literature, entrepreneurship 
learning plays a significant role in enhancing students’ entrepreneurial 
competencies, self-efficacy, and opportunity recognition, which in turn 
influence their entrepreneurial interest (Fayolle & Gailly, 2015; Nguyen & 
Nguyen, 2023). 

H1: Entrepreneurship education has a positive effects students’ 
entrepreneurial interest. 

Family environment also serves as a critical social context shaping 
entrepreneurial attitudes through role modeling, support, and resource 
provision (Cardella et al., 2020; Laspita et al., 2012) 

H2: Family support positively affects students’ entrepreneurial 
interest. 

Furthermore, the interaction between formal education and informal 
social context is expected to jointly influence entrepreneurial interest 

H3: Entrepreneurship education and family environment 
simultaneously have a positive effect on entrepreneurial interest 

Methodology 

This study employs a quantitative approach using a cross-sectional 
survey design. Data were collected at a single point in time through a 
structured questionnaire and analyzed using regression analysis to examine 
the relationships among the study variables. The data were collected directly 
from respondents using a structured questionnaire administered online by 
Google Form, with a total of 312 respondents. This research examines how 
the independent factors of entrepreneurship education and family 
environment shape students’ entrepreneurial interest. 

The study involved 312 undergraduate students from education 
departments at several universities in East Java, Indonesia (Table 2). 
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Participants were selected using a purposive sampling technique based on 
specific inclusion criteria: (1) the universities offer Economic Education and 
Mathematics Education study programs, and (2) the students had completed 
or were currently enrolled in an entrepreneurship course. These criteria were 
applied to ensure that the respondents possessed relevant academic exposure 
to entrepreneurship education, enabling them to provide informed responses 
related to entrepreneurial learning and interest. This research used a 
questionnaire. The questionnaire was distributed to students in the economic 
education and Mathematics education departments, while interviews were 
conducted with student informants at STKIP PGRI Lumajang. The 
questionnaire instrument uses a five-point Likert scale ranging from 1 to 5. 
The indicators assessed in the present research are outlined as follows: 
 

Table 1: Explanation of Research Variables into Measurement Indicators 

No Variable Measurement 
Indicator 

Number 
of Items 

Sources 

1.  Entrepreneurship 
Learning 

1. Learning Material 
Concept 

2. Learning Method 
3. Quality of teaching 

staff 
4. Facilities 

11 Items 

Adapted from 
Fayolle & Gailly 
(2015) and 
Suherman (2010) 

2.  The Family 
Environment 

1. Family functioning 
2. Parental attitudes 

and treatment 
3. Economic status 

15 
Items 

Adapted from 
Sujai et al. (2020 
and Syamsu 
(2011) 

3.  Entrepreneurial 
Interest 

1. Personal 
2. Sociological 
3. Environment 

16 
Items 

Adapted from 
Alma (2016) and 
Bae et al. 2014) 

Source: Authors 
 

All constructs were measured using a five-point Likert scale ranging 
from 1 (strongly disagree) to 5 (strongly agree). The measurement items 
were adapted from previously published studies and adjusted to the context 
of entrepreneurship education among university students. The analysis in 
this study employs multiple regression techniques. The instrument was 
tested for validity and reliability using IBM SPSS Statistics 19 with data 
from 33 respondents. Validity was assessed via item–total correlation, with 
coefficients ranging from 0.570 to 0.920 (entrepreneurial learning), 0.705 to 
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0.879 (family environment), and 0.434 to 0.870 (entrepreneurial interest), 
all exceeding r-table (0.344), confirming validity. Reliability, as measured 
by Cronbach’s alpha, showed strong consistency: 0.940, 0.958, and 0.942, 
respectively. After confirming validity and reliability, data were analyzed 
using classical assumption tests, including normality, heteroscedasticity, 
multicollinearity, and linearity.  
 

Table 2: The socio-demographic and academic profile of the respondents 

Characteristic Category Frequency Percentage 

Gender Male 71 22.8 
Female 241 77.2 

Year of Study 2022 191 61.2 
2023 121 38.8 

Field of Study Economic Education 203 65.1 
Mathematics Education 109 34.9 

Institution Public University 218 69.9 
Private University 94 30.1 

Source: Authors 

Results and Discussion 

The research process commences with an examination of the classical 
assumption tests prior to hypothesis testing. These tests consist of several 
sequential stages that must be satisfied. The following section presents an 
explanation of each stage of the classical assumption testing procedure: 

Test of Data Distribution Normality 

The normality assumption of the regression model was evaluated using 
the Kolmogorov–Smirnov test applied to the unstandardized residuals 
generated from the regression analysis. Based on the test results (N = 312), 
the Asymp. Sig. value was 0.250, which exceeds the significance threshold 
of 0.05, indicating that the residuals are normally distributed and that the 
normality assumption of the regression model is satisfied. Accordingly, it 
can be concluded that the residuals associated with all variables follow a 
normal distribution. This is shown in the normality test table 2 as follows: 
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Table 3: One-Sample Kolmogorov-Smirnov Test 

 Unstandardized Residual 
N 312 
Normal Parametersa,b Mean .0000000 

Std. Deviation 5.94484338 
Most Extreme Differences Absolute .058 

Positive .046 
Negative -.058 

Kolmogorov-Smirnov Z 1.019 
Asymp. Sig. (2-tailed) .250 
a. Test distribution is Normal. 
b. Calculated from data. 
Source: Authors 
 

This conclusion is corroborated by the normal probability plot (P-P 
plot), which shows that the observed points closely align with the diagonal 
reference line (Figure 2). Accordingly, the findings demonstrate that the 
residuals are normally distributed, thereby confirming that the normality 
assumption required for linear regression analysis is satisfied in this study.  
 

Figure 2: The result of the p-plot test 

  
                                      Source: Authors 

Heteroscedasticity Test 

The test results show that there is no heteroscedasticity, which is 
indicated by the dots on the scatterplot test not showing a pattern, such as 
the results in the picture below, Figure 3: 
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Figure 3: The result of the scatterplot test 

 
Source: Authors 

Multicollinearity Test 

The Variance Inflation Factor (VIP) value of the two variables, namely 
entrepreneurial learning and family environment, is 1.419, smaller than 10, 
with a tolerance value of 0.705 greater than 0.1. The analysis indicates that 
multicollinearity is not present. The results are evidenced in the following 
Table 4: 
 

Table 4: Coefficients 

Independent Variable Collinearity Statistics 
Tolerance VIF 

Entrepreneurship Learning .705 1.419 
Family Environment .705 1.419 
Source: Authors 
 

This study explains how entrepreneurship education and family context 
shape students' entrepreneurial intentions, with a particular focus on those in 
the Faculty of Education. To facilitate the analytical procedure involving 
multiple linear regression, the following researchers will present the results 
of processed data using the computer-assisted IBM SPSS Statistical 
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Program 19 for Windows. The outcomes of the multiple linear regression 
analysis are presented in Table 5 below: 

The regression model yields a constant of 7459.216, reflecting the 
measurement of Entrepreneurial Interest (Y) as a composite score from 
multiple Likert-scale items. This aggregated structure results in a large 
baseline value, representing entrepreneurial interest when independent 
variables are zero. The magnitude of the constant does not affect the validity 
of regression coefficients in explaining variable relationships. 
 

Table 5: The Result of Multiple Linear Regression Test 

Coefficientsa 
 Unstandardized 

Coefficients 
Standardized 
Coefficients t Sig. 

B Std. 
Error Beta 

Constant) 
Entrepreneurship 
Learning (X1) 
Family 
Environment (X2) 

7459.216 
.293 

 
.656 

2157.634 
.052 

 
.042 

 
.230 

 
.647 

3.457 
5.600 

 
15.768 

.001 

.000 
 

.000 

a. Dependent Variable: Entrepreneurial Interest (Y) 
Source: Authors 
 

Drawing upon the data summarized in the previous Table, the 
regression model may be expressed as follows: 
 
Y = α + β1 X1 + β2X2       (1) 
 
Y = 7459.216 + 0.293 X1 + 0.656 X2 + e     (2) 
 

The regression equation above shows the relationship between the 
independent and dependent variables. An examination of the partial effects, 
based on the results of the equation estimations, indicates that:   

(1) The constant value of 7,459.216 indicates that when the 
entrepreneurship learning variable and the family environment 
variable remain unchanged (i.e., X1 and X2 are equal to zero), the 
level of students’ entrepreneurial interest is estimated at 
7,459.216. 
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(2) The regression coefficient for entrepreneurship education is 0.293, 
indicating a positive and statistically significant effect (p < 0.001). 
This result means that for every one-unit increase in 
entrepreneurship education, entrepreneurial interest increases by 
0.293 units, assuming that other variables in the model remain 
constant. 
The regression coefficient for the family environment variable is 
0.656, suggesting that the family environment exerts a meaningful 
and positive effect on students’ entrepreneurial interest. This 
finding indicates that, holding other factors constant, a one-unit 
increase in entrepreneurial interest.  

(3) Table 6 below displays the findings for the coefficient of 
determination (R²), illustrating the proportion of variance 
explained by the model: 

 
Table 6: The Result Coefficient with Model Summary  

Model R R Square Adjusted 
R-Square 

Std. Error of the 
Estimate 

1 .796 .633 .631 5983.77360 
Predictor from Family Environment and Entrepreneurship Learning 
Source: Authors 
 

Based on Table 6, the coefficient of determination indicates that the 
Adjusted R-Squared value is 0.631. This suggests that approximately 63.1% 
of the variation in entrepreneurial interest is explained by its statistical 
association with entrepreneurship learning and family environment included 
in the regression model. The remaining 36.9% of the variation may be 
related to other variables not examined in this study. 

The regression results show that entrepreneurship learning has a 
positive and statistically significant effect on students’ entrepreneurial 
interest (β = 0.293, t = 5.600, p < 0.001), thereby supporting H1. This 
indicates that improved quality and implementation of entrepreneurship 
learning increase students’ entrepreneurial interest. In this study, 
entrepreneurship learning includes material relevance, teaching methods, 
lecturer competence, and learning facilities. Its strong significance suggests 
that structured learning enhances students’ cognitive and motivational 
orientation toward entrepreneurship. Nguyen & Nguyen, (2023) confirm 
that entrepreneurship education shapes intentions through entrepreneurial 
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capacity. Additionally, practical learning experiences strengthen feasibility 
perceptions, opportunity recognition, competence, and confidence 
(Wardhani & Nastiti, 2023). Therefore, the results of this study reinforce the 
argument that well-designed entrepreneurship learning environments in 
higher education play an important role in fostering students’ 
entrepreneurial interest.  

As the earliest context of learning, the family environment plays a 
crucial role in shaping children’s development and behavior; therefore, this 
study focuses on parenting practices, family functioning, economic status, 
and parental attitudes and roles. 
 

Figure 4: Entrepreneurship Learning Activities in community businesses 

  
Sources: pictures taken by students during a survey of business actors 
 

Figure 4 illustrates an example of entrepreneurship learning activities 
conducted through direct interaction with community-based business actors. 
The purpose of presenting this figure is to provide contextual clarification 
regarding how entrepreneurship learning (X1) is implemented in the 
educational setting examined in this study. Specifically, the activity shown 
in the figure reflects a survey-based experiential learning approach in which 
students observe, interact with, and learn from real business practitioners. 

Although the figure does not constitute part of the statistical analysis, it 
helps to illustrate the practical form of the entrepreneurship learning process 
measured in the questionnaire indicators, particularly those related to 
learning methods and the quality of teaching activities. In this way, the 
figure provides contextual support for interpreting the regression results by 
demonstrating the type of learning experience that may contribute to 
students’ entrepreneurial interest. Therefore, the figure should be interpreted 
as descriptive evidence of the learning environment underlying the variable 
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of entrepreneurship learning rather than as an analytical component of the 
regression model. 

The results of the hypothesis testing reveal that the family environment 
variable produced a t-value of 15.768, which surpasses the critical value of 
1.967, accompanied by a significance level of 0.000, well below the 0.05 
criterion, hypothesis (H2) is accepted. This evidence demonstrates that the 
family environment exerts a statistically significant influence on 
entrepreneurial interest. Specifically, a more supportive and conducive 
family environment is associated with a higher level of interest in 
entrepreneurship. 

The empirical evidence from this study is in agreement with the 
argument suggested by Luis-Rico et al. (2020), who states that one of the 
factors that influences entrepreneurial interest is the encouragement and 
upbringing of parents to become entrepreneurs. The family constitutes the 
primary and most influential environment shaping children’s development 
and behavioral patterns. The family environment has a significant influence 
on a child’s career or work choices. Suherman (2011) argues that parents 
and the family environment form the foundation of children’s development; 
entrepreneurial interest emerges when parents provide direction and positive 
encouragement toward entrepreneurship. 
 

Table 7: The Result of F Anova  

Model Sum of Squares df Mean Square F Sig. 
Regression 1.911E10 2 9.554E9 266.828 .000a 

Residual 1.106E10 309 35805546.54   
Total 3.017E10 311    
Source: Authors 
 

In the hypothesis (H3 accepted), the statistical analysis (Table 7) 
indicates that the calculated F-value (266.828) exceeds the critical F-value 
(3.025), demonstrating a significance level (p < 0.05), as reflected by a p-
value of 0.000. These results demonstrate that entrepreneurship learning and 
the family environment have a statistically significant influence on 
entrepreneurial interest. Entrepreneurial interest develops through the 
interaction of several key factors, including: 1) Personal factors, which 
encompass individual personality traits and inherent psychological 
characteristics; 2) Environmental factors, which relate to the surrounding 



 Roni Wiranata, Susanti, Siti Sri Wulandari 235 

physical conditions and contextual settings; 3) Sociological factors, which 
pertain to social interactions and relationships, including those within the 
family and broader social networks. According to Jati et al. (2021), 
entrepreneurial interest is influenced by a set of factors that can be broadly 
organized into two main dimensions. First, intrinsic factors encompass 
internal drivers such as the need for income, personal motives, self-esteem, 
a sense of enjoyment, and individual attention toward entrepreneurial 
activities. Second, extrinsic factors consist of external influences, including 
the family context, social and community environment, available 
opportunities, and educational background. The findings of this study 
indicate that entrepreneurship learning and the family environment are both 
positively associated with students’ entrepreneurial interest when considered 
simultaneously. These results provide empirical support for theoretical 
perspectives suggesting that entrepreneurial interest develops through the 
interaction between educational experiences and social contexts, particularly 
the family environment. Rather than definitively proving the theory, the 
present findings contribute additional empirical evidence that is consistent 
with prior theoretical and empirical studies emphasizing the role of 
educational and familial influences in shaping entrepreneurial motivation 
among university students. 
 

Table 8: Percentage Distribution of Measurement Indicators Across 
Research Variables 

No Measurement Indicator Percentage  
1.  1. Learning Material Concept 

2. Learning Method 
3. Quality of teaching staff 
4. Facilities 

85.7 
85.4 
87.7 
77.3 

2.  1. Family functioning 
2. Parental attitudes and treatment 
3. Economic status 

82.9 
88.7 
75.6 

3.  1. Personal 
2. Sociological 
3. Environment 

82.6 
79.2 
77.2 

Source: Authors 
 

The percentage values presented in Table 8 were obtained by 
transforming the mean scores for each indicator into percentages. Each 
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indicator was measured using a Likert scale, and the percentage was 
calculated using the formula: 
 
𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃𝑃 = 𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀 𝑆𝑆𝑆𝑆𝑆𝑆𝑆𝑆𝑆𝑆

𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀𝑀 𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝𝑝 𝑠𝑠𝑠𝑠𝑠𝑠𝑠𝑠𝑠𝑠
𝑋𝑋 100                                     (3) 

 
This transformation makes it easier to interpret the relative strength of 

each indicator within the studied variables. 
Based on the analysis of each indicator across the research variables, 

the highest percentage was observed for the parental attitudes and treatment 
indicator within the family environment variable. This finding indicates that 
student respondents perceive parental attitudes and the way parents treat 
their children as crucial in fostering and strengthening students’ 
entrepreneurial interest. Meanwhile, from the study of statement items in the 
family environment variable, it is known that 180 students agreed with the 
statement that "parents always guide them not to give up easily when their 
efforts fail", 160 respondents strongly agreed with the statement that 
"parents always teach them to dare to take risks", and 142 respondents 
stated that "parents support entrepreneurship". In the entrepreneurship 
learning variable, one indicator of teaching quality has the highest 
percentage. This shows that students can understand the material taught by 
the instructor in the entrepreneurship course, and they also acknowledge that 
the instructor has competencies relevant to their knowledge. In addition, 
students strongly agree with the statement that lecturers provide motivation 
to continue entrepreneurship. Thus, it can be said that several of the 
statements that have been traced are consistent with and have an effect on 
the variable examined is students’ entrepreneurial interest. The findings 
indicate that 61.1% of students reported a very high level of interest in 
pursuing entrepreneurship as a career path.  

Conclusion 

The findings indicate a significant statistical association between 
entrepreneurship education within academic courses and students’ 
entrepreneurial intentions. The findings indicate that entrepreneurial 
learning plays an important role in fostering students’ entrepreneurial 
interest. In this context, the indicators of entrepreneurial interest, such as 
students’ motivation, intention, and readiness to engage in entrepreneurial 
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activities, should be systematically integrated into the semester learning 
plan (SLP). Embedding these indicators in the learning design allows 
entrepreneurship education to not only deliver theoretical knowledge but 
also to cultivate students’ desire and intention to pursue entrepreneurial 
careers. The implementation of entrepreneurship learning provided by 
lecturers is not only the delivery of material but also the practice of 
surveying business actors. This is done so that students can draw inspiration 
from business leaders to become young entrepreneurs before and after 
graduating from college. The empirical findings provide support for the 
hypothesis that entrepreneurship learning and the family environment are 
significantly related to students’ entrepreneurial interest. 

This study has several limitations. The relatively small sample, drawn 
from a specific educational context, may limit the generalizability of the 
findings. Additionally, reliance on self-reported questionnaire data may 
introduce response bias. Despite this, the findings offer important 
implications: institutions should enhance interactive entrepreneurship 
learning and practical training opportunities, while parents should provide 
consistent support and motivation to foster students’ entrepreneurial 
aspirations and long-term engagement. This is because parents play a 
significant role in shaping children's interest in entrepreneurship. For future 
research, it is recommended to examine additional determinants of 
entrepreneurial interest beyond entrepreneurship education and family 
environment. Potential variables that may provide deeper explanatory power 
include entrepreneurial self-efficacy, risk-taking propensity, social support, 
digital entrepreneurial competence, and institutional support. Future studies 
may also employ theoretical perspectives such as the Theory of Planned 
Behavior to better explain how attitudes, subjective norms, and perceived 
behavioral control shape students’ entrepreneurial interest. 
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